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Writing frames

Non-fiction writing is generally felt to be more problematic

mon &E&mﬂ ﬂrm:. more familiar gimcﬁ texts because of

rsmﬁmcn features such as the use of mﬂnnﬁrmﬂ <0nm‘cEmn$

structures and connectives. Consequently, they need more

support to produce their own non-fiction writing.

@ For a more detafled Gﬁ_n:,—zo: Qamn:na
analysis, sce Lewis, M. & Wray, D. {1995)
Developing children's non-fiction writing.
Leamington Spa: Scholastic

@) Vygotsky, L. (3978) Mind in socicty: thc
development of higher psychelagical processes.
Cambridge Mass: Harvard University Press

Genre analysis undertaken by
Australian rescarchers offers an
cxciting way forward. Six main genres
will be considered in this publication
— recount, report, procedure, explana-
tion, persuasion and discusston.
Analysis of the typical structure of
these different genres has helped to
shape the writing frames developed
as part of the £x£1 project (2.
Writing frames are templates
consisting of starters, connectives and
sentence modifiers which offer chil-
dren a structure for communicating
what they want to say. They help by
® giving experience of a range of
generic structures
w providing the cohesive links which
allow children to maintain the sense
of what they are writing

» offering a varied vocabulary of
connectives and sentence begin-
nings which allow children to go
beyond the familiar

and then,..

WRITING FRAMES 2,

m cncouraging a personal interpreta-
tion of information gathered
through the careful use of personal
pronouns

n asking children 1o sclect and think
about what they have Jearnt by re-
ordering information and demon-
strating their understanding, rather
than just copying out text

m cnsuring some success at writing,

a vital ingredient in improving self-
esteem and motivation

m providing an alternativetoa
blank sheet of paper —a particularly
daunting experience, especially for
children who find sustained writing
difficult

m giving children an overview of the
writing task.

A model for teaching

The model of teaching upon which
we have based the work of the ExeL
Project can be summarised in
FIGURE 1 below.

teacher modelling/demonstration

!

foint activity

!

scaffolded activity

!

independent activity

FIGURE }
The exeL teaching model

This model arises from Vygotsky's
(1978) ideas on how children learn in
coilaboration with experts - parents
or teachers. At first they are spectators
and most of the cognitive work is
done by the expert. As they grow in
experience and capability, the expert
passes over greater and greater
responsibility but still acts as a guide,
assisting the child at problematic
points. Eventually, the child assumes
full responsibility for the task with
the expert still present in the role of
a supportive audience (3).

This model makes good theoret-
icai sense but can be a little difficult
to apply in a busy, over-populated
classroom where children are often
expected to move into independent
writing before they arc really ready.
A ‘scaffolded phase’ is clearly nceded
to span joint and independent activ-
ity, where children arc offered strate-
gies to aid writing which they can usc
without an adult necessarily being
alongside them. Writing frames are
one such strategy. Theyactbothasa
way of increasing a child’s experience
of a particular type of non-fiction
writing and as a substitute for teacher
intervention.

How to use the frames

Use ol the frame should aiways begin
with discussion and teacher model-
ling before moving on to joint con-
struction (teacher plus child/children)
and then to independent writing
supported by the frame. This pattern
of teaching is vital, for it not only

models the generic form and teaches
the words that signal connections and
transitions, but also provides oppor-
tunities for developing children’s
thinking and orai language. Some
children, and especially those with
learning difficulties, may need many
oral sessions and sessions where the
teacher acts as a scribe before they
attemapt their own writing.

‘Big’ versions of the frames can
be used in the teacher modeiling and
joint construction phases. [t is impor-
tant that both child and teacher
understand that the frame should be
used as a support for drafting — words
may be crossed out or changed, extra
sentences may be added and surplus
starters crossed out. The frame should
not be treated as a strait-jacket.

When to use the frames
Writing in a range of genres is most
effective if it is Jocated in meaning-
ful experiences. For this reason, the
frames should always be used as part
of class topic work rather than in
isolated study skiils lessons. Much
primary school teaching is still largely
based on this model of curriculum
planning and we would argue very
strongly for its potential effectiveness,
The frame itseil never offers a purpose
for writing.

When children do have a reason
for writing, there are several situations
where you may decide it is appropriate

" to offer a frame:

s when they first attempt indepen-
dent writing in an unfamiliar genre
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Recount genre frames

Recounts inform or entertain their audience —
or even both! — by retelling events.
‘ PEE Ao cste - A issnd O FrouRE 3
An example of recount writing
produced by a Year 4 child,

Recounts usually consist of therefore be most useful in offering o E
= orientation: a “scene setting’ alternative starters and conmectives Owr thp 4o Gresar Muctum.
opening, eg I went ont a visit to the and encouraging children to write o _0; mﬂﬁbm_buﬁqa_ﬂ n_? F w ccﬂ.,m T s oricntation
tausewn, Our class planted some in different ways. Seven alternative Faste o ol we aplit W e ture g o
: i
seeds recount frames are offered: ,M.S My w P TS unotnes, - We s M
® events: a recount of the events as ® prior goé_&mn and reaction %ab&s‘ B} .o.g Qm. na.ﬁc.u_ ’ eM Ma.. :
they occurred, eg I .nmh.s‘:: saralt # prior knowledge and reaction of measie. We aaur o il whach, bofore it _
on the bus, We put soil in four pats (visit) win bahel, o b wmlhad auen e ik !
jentation: a closing state t . hadd e @nes 68 K- Than wee wern duum-
w H.moﬂwn ation: u@n Mmm.:mm ﬂ ﬁ.:w: > @ prior knowledge and revision mrolia e dha Rovon Fiselony whieh e
eg When we got bae ron the trip we ) .. . hgomt  HULeMatiugiech Tﬂa%&?&; ? o :
N . : m prior knowledge and revision (visit X X S ees eVENLS
wrote about it, The seeds with soil, P ) 8 (visit) ,w_.d,t& we did Arma chasrmionel Armainga, T
iight and water grew best ® sequential e we hedh o ox gmeing e .
& g : enu ton .m.fe?..?.. w...._.n_.Pcw#o.éqa\r [ N Ny N
Recounts are often written in the # enumeratio W o leok lor o mayasrious, omimal dhes :
past tense, with events presented in = enumeration (visit), she vqﬁbh.n?: ra.MAPF 3 ;apwor..raﬁﬁ peraen ,,
. . wy.).@» )l sty | D o~ - 5
chronological order, They focus on These photocopiable frames are on Traem ot wimk o omethor X 0 :
individual participants and use pages17-23. mraach s dhos the i aconan b !
‘doing/action’ clauses. e whe seed un elng wma fuey o !
R fi ften th . wt s olleutd e My o Remevn e !
ecount frames are often the e namdiad, the an ot Thase m
most successful way of introducing o A, andd o giflom - Tha, cumrue :
the frames: they clearly direct the WOS . odamar SRS N I Py
. . . . o oade mmende with Lo, ek ol . |
children’s attention to the ﬁo?n.m:? Tee N i e V
through the use of the persanalised dogaer and “adald  Trhan e feobd ox gars |
sentence structure, make them active lw > esede Tham we w,.é...} ruﬂsbap i
participants, using their own voices = e ool e - D lheed e avmanr b FeOFieRtation

{sec, for example, PIGURE 3). Writing
from personal experience is a very
important part of children’s writing
development.

Most children already write many

recounts and are very familiar with
this genre. The frames given here may

WRITING FRAMES A
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Prior knowledge and
reaction/revision visit frames

As wg €an see in FIGURE 6, these
frames can transform a ‘bed to bed
retelling’ (I got up and had my break-
fast ... then we ate our sandwiches ...
then we went back to school...) into

a personalised, detailed account of
what has been learnt.

Sequential frames

Recounts are usually chronological

in order, te they are told in the time
sequence in which they took place.
This often mcans that children adopt
an ‘and then, and then, and ther’
mode of writing. The sequential
frame offers more interesting alterna-
tives. [talso offers a logical structure
to help those children who find it hard
to hold a sequence. In the example of
children’s work shown in FIGURE 7
the given frame is underlined.

WRITING FITAMES 3

FIGURE 6

Writing produced using a priot
knowledge and reaction (visit) frame by
a Year 5 child after a visit to a museum.

FIGURE7
An alternative structure to a
chronological recount completed

by a Year 2 child after previous shared
writing experiences using sequenlial

frames.
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Report genre frames

Reports describe a range of natural, cultural or social
phenomena.
fioivera oA FrouRE S

An example of report writing produced
by Simeon, a Year 6 child.

Reports usually consist of f
m an opening, general classification,
eg Exeter is a city in Devon,

] . general
Humans are mammals classification
w a more technical classification
{optional), eg A ¢ity holds a Royal
Charter, The scientific name is
‘Hono sapiens’ ..
p &mmnm._muzob

= a description of the phenomenon
in question, eg qualities, parts and
their function, habits, behaviour or
uses. They are usually written in the
present tense, are non-chronologi-
cal, focus on groups of things
{genceric participants) and use
‘being’ and “having’ clauses, as we
see in Simon's report in FIGURE 9.

worrine: toanine R
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Explanation genre frames

This genre is used to explain natural and social phenomena.

frames (pages 28-29) not only ask
children to explain 2 phenomenon
but also to ascribe value to differing
explanations.

Explanations usually consist of

m a general statement to introduce
the topic, eg A butterfly goes
through several stages in its life cycle,
Computers use a binary muomber
systent

w a series of Jogical steps explaining
how or why somcthing occurs.
These sleps continue until the final
state is produced or the explanation
is comnplete, eg A goes through titis
process to become B, B then goes
through this process to become G, etc.

Explanations are often written
in the simple present tense, using
temporal (then, next, after, etc) and/
or causal conjunctions (because,
therefore, etc), and mainly ‘action’
dlauses,

Some explanations contain ele-
ments of the sequential genre bul are
differentiated from simple sequential
recounts by the use of causal state-
ments. For an example of explanation,
se¢ FIGURE 12; and for examples of
writing with explanation frames,
see EIGURES 13 and 14.

In the photocopiable pages found
at the end of this book, a choice of
explanation {rames is given. The first
{page 27) is causal. The other two

WRITING FRAMES 10

FIGURE12

An example of explanation writing

produced by Bill, a Year 5 child.

g.o

Nonck the uind blows and 1k burms inke douds.
ke, hin Jolta an csin. 3t nuna. S bhe hidla ons under tha

opening
statement

series ol steps
explaining the
phenomena
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Procedure genre frames

Procedures or instructions are written to describe how

something is done in a series of sequenced steps.

A procedural text usually consists of

m astatement of what is to be
achieved, eg, How to make a cake

m a list of materials/equipment
needed to achieve the goal

m ascries of sequenced steps to
achieve the goal, eg Cream the
sugar and butter

© in many cases, a diagram or
tllustration.

It is usually written in the simple

present tense or using imperatives

(do this, do that), is chronological,

facuses on generalised human agents
rather than individuals (first you take

rather than first [ take), and consists
of mainly doing/action clauses. For
an example of procedural writing,
see FIGURE 15.

Procedural frames scaffold chil-
drens’ writing in the more formal
register of instructions.

The Grst two procedural frames
in the photocopiable section at the
end of this book (pages 30-31) use
the same generic structure but offer
differing vocabulary and fayout.

During the trialling of these
frames many children commented
on the need for diagrams to clarify
their instructions. The third frame
{page 32) allows for a more visual
approach.

WRITING FRAMES 12

FIGURE15
An example of procedural writing

prod

uced by Sarah, a Year 5 child.

O\ERN. o Ahe _gome

o b et o Mo gore > fr git B, e fromt

AUy}.wﬂ\{#b@% A e
g\jr\vgvﬁgsb\ﬁ.g%%u.wf
e Apoce

) 1 ow hor nok ot o002

goal

materials and
equipment

steps 1o
achieve the goal
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Discussion genre frames

Discussion papers are written to present arguments and

information from differing viewpoints.

They usually consist of

m a statement of the issue plus pre-
view of the main arguments, cg Our
school is trying to decide whether to
have a uniforn, Sonte pecple think
it would improve the school whilst
other groups that it is unnecessary

w arguments for plus supporting
cvidence, eg Most of the local schools
already have a uniform and most of
the children look very stnart

m argunients against plus supporting
evidence, eg Most of the pupils feel
very strongly that not wearing
unifornt allows them to feel more
individual and grown-up. (The
order of arguments for and against
can, of course, be reversed)

» recommendation given as a sum-
mary and conclusion, eg One group
warits to unify the school whilst the
other group daims freedom of
choice.... Itiink. ...

They are usually written in the simple

present tense using generic human,

or non-human participants, rather
than personal pronouns (except in
the conclusion} and use logical con-
junctions (therefore, because etc). An
example of discussion writing can be
scen in FIGURE 18 opposite,

Children arc increasingly
expected to use this genre as they
progress through the education
system. Although the weighing of
arguments backed by evidence before
reaching a conclusion is used in
secondary and higher education
for the writing of academic essays,
younger pupils often have very little
experience of this genre.

Writing discussion papers can bea
natural extension of the debate which
is a featurc of primary classrooms. A
preliminary framework (sec FiGURE
19) should be used after or alongside
discussion. This can then be further
refined into a completed piece of
writing (see, for instance, FIGURE 20).
Teachers can make their own giant
versions on sugar paper or use an OHe
for the initial teacher modelling/ joint
construction phasc. Gathering the
information and organising it is a vital
step before writing. Some teachers
may feel that the preliminary frame-
work itself is sufficient scaffold for
further writing. Qthers may wish to
use a discussion frame.
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FIGURE 18
An example of discussion wri
produced by Laura, a Year 6 ¢

ting,
hild.
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Photocopiable writing frames

Recount genre frames 17-23

Hwnﬁo_: genre mamamm 2426

Explanation genre | mBBmm uw-uw

Procedure genre ».ntnm 30-32

wnnmﬂmmyou genre mﬁmamm 33 mm

U_mncmﬂo: genre frames 37739
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Although | already knew that

| have learnt some new facts from our trip to ..o,
[ learnt that

| also learnt that

Another fact! learnt

However the most interesting thing | learnt was
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Before | began this topic [ thought that

But when | read about it | found out that

I also learnt that

Furthermore | learnt that

Finally | learnt that
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I found our visitto ...........

frerrereeee . iNEEEESTING fOP

several reasons. | discovered that

| also learnt

It was interesting that

Finally

As you can see




~ Grid for use before writing comparison and contrast reports
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Although ........ verren AN L AT

different ..o,

they are alike in some interesting ways.

For example they both

They are also similar in

The ciiviiiicece e s ieenns IS the same as

Finally they both
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' want to explain why

There are several reasons for this, The chief reason is

Another reason is

A further reason is

50 now you can see why
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How far has the goal been achieved? Any further action to be taken?

t and materials required

lan
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| would like to persuade you that

There are several points | want to make to support my point of view.
Firstly

These words and
phrases might help
you:

because
therefore
you can see

a supporting
argument

this shows that

another piece of
evidence is
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The issue we are discussing is whether

Arguments for

Arguments against

My conclusion, based on the evidence, is

-

Now use these notes to help you write

| adiscussion paper on this issue
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There is a lot of discussion about whether

The people who agree with this idea, suchas ..................ooooon ... vresennes Claim

that

They also argue that

A further point they make is

However there are also strong arguments against this point of view.

e . believe that

They say that

Furthermore they claim that

After looking at the different points of view and the evidence for them I think

hecause













